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years of age) cultural stereotypes and their evaluations of peer intergroup exclusion
based upon a number of different factors, including being from a different country and
speaking a different language. Children in this study lived in a geographical region that
has a history of cultural and religious tension, violence, and extreme intergroup con-
flict. Our findings reveal that the negative consequences of living with intergroup ten-
sion are related to the use of stereotypes. At the same time, the results for moral judg-
ments and evaluations about excluding peers provide positive results about the young
children’s inclusive views regarding peer interactions. Practice: These findings indi-
cate that practitioners working with young children should focus on inclusion in peer
contexts. Curricula, media, and social intervention programs must begin in early child-
hood before children begin to use stereotypes in peer situations, particularly when chil-
dren from other cultural and ethnic backgrounds play together.

Recent research on children’s social evaluations of exclusion from peer groups has
indicated that young children use both moral judgments (empathy, fairness) and
negative attitudes (stereotypes) to explain why it is wrong—or legitimate—to ex-
clude others (Killen, Margie, & Sinno, 2006). To date, the studies have focused on
exclusion based on gender, race, and nationality in the United States as well as in
the UK (Abrams & Rutland, 2008; McGlothlin, Edmonds, & Killen, 2008). Few
studies have focused on issues of culture, and no studies that we know of have in-
vestigated young children’s evaluations of exclusion in the context of an ongoing
societal conflict involving extreme exclusion that leads to serious negative out-
comes, as has been documented in the Middle East. To do this requires an analysis
of children’s moral judgments, stereotypes about others, and evaluations of inter-
group (Arab/Jewish) peer encounters. This was a central aim of the present study.

The Middle East is a region long plagued with political conflict that has often
spilled over into daily violence among the civilian populations living in the area.
Because of this, the clinical and psychological issues (e.g., posttraumatic stress
disorder) facing children, particularly Palestinian children, have been well docu-
mented in the research literature (Elbedour, Bastien, & Center, 1997; Khamis,
2005). Yet research has also revealed the pervasiveness of negative judgments in
normative samples as well. This is evidenced by young children in this region who
hold negative stereotypes about the other group, whether it be simply associating
negative traits (e.g., dirty, threatening, bad) with the other group or autonomously
calling them “Godless” or “Bombers” (see Bar-Tal & Teichman, 2005; Brenick et
al., 2007). Israeli-Jewish children have been found, from a young age, to hold neg-
ative stereotypes toward Arabs in terms of their general attributes and occupations,
and this in turn has shaped their desire for contact with them (Bar-Tal & Teichman,
2005; Brenick et al., 2007; Cole et al., 2003).

Although it is well documented that even very young Israeli-Jewish (see Bar-Tal
& Teichman, 2005) hold negative stereotypes about Arab individuals, only recently
has research been conducted to examine Arab (primarily Palestinian) children’s atti-
tudes about the outgroup (see Brenick et al., 2007; Cole et al., 2003). Still, although
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we know that children in the Middle East hold stereotypes about others (see Bar-Tal,
1996; Bar-Tal & Teichman, 2005; Teichman & Zafrir, 2003), recent research (see
Brenick et al., 2007; Cole et al., 2003) has shown that Jewish and Palestinian pre-
schoolers do not always apply their negative stereotypic expectations to peer en-
counters involving children from other cultural groups. For example, even children
exhibiting negative stereotypes about the outgroup used prosocial justifications
(such as friendship) when making attributions about others’ intentions (e.g., Will X
push Y off the swing or ask for a turn?; see Brenick et al., 2007; Cole et al., 2003).

With a significant amount of this research devoted to documenting children’s
negative stereotypes of “the other,” apart from these few exceptions, little is
known about the extent to which children in this region of the world apply stereo-
types to judgments about peer exclusion exchanges. Negative peer exchanges have
significant implications for children’s social development, as indicated by the im-
portance of peer relationships for the development of social competence (see Den-
ham, Salisch, Olthof, Kochanoff, & Caverly, 2002), moral judgment, and social
cognition (Bukowski & Sippola, 2001; Rubin, Bukowski, & Parker, 2006). Fur-
thermore, recent research on peer exclusion has revealed the contexts in which
children apply stereotypes to group exclusion decisions (Abrams & Rutland, 2008;
Killen, 2007; Killen et al., 2006). For instance, a straightforward exclusion sce-
nario, or one in which the transgression of exclusion does not involve competing
concerns, is typically rejected across cultures based on reasons of fairness and
equality for all. It is only when the situation becomes more complex (involving
multiple considerations, often moral and nonmoral) that stereotypes will systemat-
ically be evoked. To illustrate, when asked whether it is okay for a group of chil-
dren to exclude a child from a play activity based on group membership (e.g., gen-
der, race), most children will view this as wrong or unfair. However, when asked
whom to pick for a group (greater complexity by involving a decision to include as
well as to exclude), many children will use stereotypic expectations to decide
whom to include. Thus, research has examined the range of peer contexts that acti-
vate stereotypes from children to justify exclusion.

Recent social-cognitive domain research on children’s intergroup attitudes in the
United States has provided a theoretical model and a methodology for investigating
how children evaluate familiar peer encounters by examining moral judgment within
the context of children’s intergroup relationships (Killen et al., 2006). The main goal
of the social-cognitive domain model is to determine how social experiences, particu-
larly transgressions, are conceptualized in terms of three qualitatively different do-
mains of knowledge: (a) moral (universal intrinsic matters of fairness and equality),
(b) social-conventional (culturally or socially defined matters of conventions, cus-
toms, and group functioning, or stereotypes), and (c) psychological (matters of per-
sonal choice). More complex social experiences, such as many intergroup interac-
tions, often involve both moral and nonmoral considerations. Identifying the type or
types of reasoning (moral, social-conventional, and/or stereotypic beliefs) brought to
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bear on different intergroup social experiences is a fundamental step in understanding
the processes necessary for promoting positive intergroup relations.

Using a social-cognitive domain model, researchers have examined when chil-
dren use social-conventional, moral, and stereotypic knowledge to evaluate a
range of peer conflict situations (Killen, 2007). By the age of 4 children differenti-
ate between moral and nonmoral concerns, viewing moral issues such as justice,
rights, and equality as generalizable across cultures and contexts and rejecting the
notion that moral matters can be governed by some sort of authority rule. Non-
moral issues, conversely, are seen as relative to the contexts in which they exist
and, therefore, are contingent upon the prescribed rules of that social system (see
Turiel, 2008). Thus, moral issues are always intrinsically right or wrong regardless
of any set rule for or against an action, whereas social conventions are right or
wrong depending upon the given rules in a particular situation.

These distinctions have also been examined specifically in regard to peer exclusion
scenarios. When children justify peer exclusion they typically do so by referencing a
contextually defined lack of common interests and a lack of familiarity with the group,
which would disturb the ingroup functioning, a form of reasoning appealing to social
conventions. Yet there are contexts in which children appeal to moral concerns of
equality and fairness when rejecting exclusion decisions, indicating that it is unfair to
deny an outgroup member the opportunity to be included and that everyone should
have the same opportunities. When do moral concerns of fairness outweigh conven-
tional issues or stereotypic expectations, and what are the contextual parameters (e.g.,
bases for exclusion) that are related to drawing on one type of reason over another?
This question was addressed in part in the present study with young children living in a
region of the world rife with pervasive negative stereotypes.

Thus, a central question was whether children would apply moral judgments to
Arab/Israeli peer exclusion contexts or draw on stereotypic expectations to guide
their decisions. Little research has investigated whether stereotypes are applied to
intergroup peer contexts or the extent to which Israeli and Arab children would eval-
uate the same scenarios with similar outlooks about the legitimacy of exclusion. This
approach lends itself to the complexity of stereotype use to explain how the context
of the intergroup situation can dictate how children actually apply stereotypes in
their interactions (Killen, 2007). No studies that we know of, however, have used
this approach to investigate young children’s application of moral knowledge to
peer exclusion contexts with samples of young children from the Middle East.

Our investigation, then, focused on multiple cultural groups in the Middle East
and measured children’s (a) knowledge about the outgroup (i.e., children’s con-
ceptions and possibly stereotypes about a Jew or an Arab); and (b) evaluations of
vignettes of peer intergroup situations involving exclusion, in which exclusion oc-
curred for a range of reasons relating to culture and language. To do so, young chil-
dren’s judgments about exclusion were assessed using peer intergroup exclusion
vignettes that detailed the potential exclusion of a target child based on being from
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a different country, speaking a different language, or having different cultural cus-
toms. For each of the three vignettes, young children were asked to judge whether
the target child should be included, to rate how good or bad it would be to exclude
the child, and to provide a reason why.

The present study examined evaluations of exclusion in four different groups
of children: Israeli-Jewish, Palestinian, Israeli-Palestinian, and Jordanian. Sampling
three different Arab groups of children was important for two reasons. First, little is
known about Arab children’s social development. As mentioned earlier, most research
has focused on clinical and psychological issues facing these children, such as
posttraumatic stress disorder. Given that children in this region live amid such intense
physical and psychological conflict, we must also understand Arab children’s stereo-
types and intergroup social and moral reasoning, and this is the first of study that we
know of to include three different samples of Arab children (Israeli-Palestinian, Pales-
tinian, and Jordanian). The three Arab groups in our study reflect a range of physical
and psychological proximity to the Israeli-Palestinian conflict. Yet although their di-
rect experience with the conflict may vary, youth can be affected by a conflict even
when they do not come in direct contact with the violence (Slone, 2003).

Second, like all cultures, the Arab culture is heterogeneous, varied, and multifac-
eted. The cultural environment of children affords a range of gender and family rela-
tions that reflect recent changes taking place in new socioeconomic contexts (Alsoudi
& Mahdi, 2004; Hopkins, 2001; Tibi, 1990). Yet assumptions of homogeneity of cul-
ture are frequently attributed to pan-Arab societies. Social psychologists have docu-
mented the “outgroup homogeneity effect,” in which individuals understand heteroge-
neity of the ingroup but assume homogeneity of the outgroup (Judd & Park, 1993).
This phenomenon may also apply when individuals in one culture make attributions
about another culture (e.g., when Americans assume that all “Arab” cultures or all
“Asian” cultures are of one type). Social psychologists theorize that the outgroup ho-
mogeneity effect frequently leads to stereotyping, given that stereotyping also in-
volves ignoring within-group variation. Thus, by including three diverse Arab cultural
groups in this project, we could fully examine within-culture variability to determine
which aspects of social and moral judgments underlie diverse cultures and which as-
pects of evaluations of exclusion may be unique to one particular group.

Moreover, the Israeli children in this study reflected two groups, Israeli-Palestin-
ian and Israeli-Jewish, which points to the diversity of samples within one cultural
group (in this case, Israelis). In particular, the Israeli-Palestinian group is in a unique
position of belonging to both the Israeli and Arab cultures. This biculturalism re-
flects an important category of group membership in the Middle East rarely studied
in empirical developmental research. We did not design the study to control for all
societal factors, such as socioeconomic factors, given the absence of particular
groups (e.g., middle-income Palestinians). Also, we were given the opportunity to
collect these data as part of a larger evaluation project of the influence of viewing
Sesame Stories, a Sesame Street Workshop series on the public television program
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broadcast to the groups of children in this study subsequent to the data collection
conducted for this project (which served as the pretest or baseline data for the media
intervention evaluation project, a public media intervention program). Furthermore,
selecting perfectly matched samples across cultures, socioeconomic status, and liv-
ing conditions from within the diversity of the cultures in the Middle East is quite
difficult (there are multiple categories within each culture, along with potential con-
founds disproportionately represented across these groups). Still, it is these potential
confounds that contribute to each group’s unique experience of the conflict and thus
provide a more representative portrait of the greater population. Furthermore, to
move beyond the dichotomy of middle-income Jewish communities and impover-
ished Palestinian communities (as a “Jewish-Arab” comparison), we selected three
different Arab communities representing varying socioeconomic levels. Because of
the complexities of the variables involved in measuring socioeconomic status, how-
ever, we avoided drawing conclusions based only on socioeconomic status. None-
theless, we sampled four representative groups to provide an initial examination of
diversity within the current Middle Eastern community.

HYPOTHESES

We predicted that young children, in general, would have negative stereotypes
about the outgroup based on research conducted with Arab and Israeli children in
Israel (Bar-Tal, 1996; Bar-Tal & Teichman, 2005; Cole et al., 2003; Teichman &
Zafrir, 2003). We also predicted variability within our three Arab samples. First,
we predicted that Palestinian children would have the most negative stereotypes
because of the high-stress conflict experienced by Palestinian children and fami-
lies, their insular existence with limited travel, and the negative contact they fre-
quently have with Israelis through checkpoints and the like (rather than everyday
interactions in schools). Second, we expected that Jordanian children would also
have negative stereotypes because of the limited contact they have with Is-
raeli-Jewish children. Israeli-Palestinian children, however, have more frequent
and varied contact with this particular outgroup, and thus we predicted that they
would have fewer negative stereotypes than the other two Arab samples. It should
be noted that this remained an open question, as the contact that Israeli-Palestinian
children have with Israeli-Jewish children can be both positive or negative because
of the constantly changing political climate. Finally, because of the wealth of re-
search that has been conducted on the stereotypes of Israeli-Jewish children, which
has found a bombardment of negative messages about Arab groups in the media
and in textbooks (Bar-Tal & Teichman, 2005), we predicted that Israeli-Jewish
children would also hold negative stereotypes.

When looking at children’s judgments and reasoning regarding exclusion in peer
encounters, we expected that all children would vary in terms of which types of exclu-
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sion they viewed as legitimate and that this could depend in part on social-conven-
tional norms in their own cultures. Three types of exclusion were examined: exclusion
based on being from a different country, exclusion based on having different customs,
and exclusion based on speaking a different language. We expected that peer exclu-
sion based on the cultural reason of being from a different country would be most pro-
nounced for the Palestinian children living in Ramallah given the political issue of
country for them as well as the lack of mobility of their families. For all four groups we
expected exclusion based on different country to yield the greatest level of support,
followed by exclusion based on customs and different language, given the amount of
cultural propaganda and stereotyping that exists in the Middle East.

We predicted that children’s justifications for rejecting exclusion would pertain
to peer interactions in which children’s games were emphasized with the expecta-
tions that children would view it from the perspective of a peer interaction rather
than an adult-level societal conflict and that moral reasons such as fairness would
apply (Killen et al., 2006; Killen, Pisacane, Lee-Kim, & Ardila-Rey, 2001). In con-
trast, children’s reasons for accepting exclusion would stem from social-conven-
tional reasons such as lack of cultural knowledge or customs and, to a lesser extent,
stereotypes. We predicted that social-conventional justifications about group func-
tioning would form the basis for children’s decisions to accept exclusion based on
cultural customs and different language, and that stereotypic justifications about
members of other cultures would be used to accept exclusion in the context of differ-
ent country memberships given the strength of stereotypes about others as docu-
mented by Bar-Tal and colleagues (Bar-Tal & Teichman, 2005). Given the lack of
previous research on this topic, no hypotheses were formulated for gender.

METHODOLOGY

Participants

Participants were 433 preschool and kindergarten children (M age = 5.7 years, SD =
0.34, range = 4.4–6.7) nearly evenly divided by gender and cultural group. Children
were recruited from four sites in the Middle East. Two of the sites were in Israel: There
was a sample of Israeli-Jewish children in Tel-Aviv (N = 102; M age = 5.7 years, SD =
0.30); and a sample of Israeli-Palestinian children in Nazareth, Kufur Qari, and Baka
Elgarbia (N = 119; M age = 5.9 years, SD = 0.29). The other two sites were located in
the West Bank: There was a sample of Palestinian children in Ramallah (N = 100; M
age = 5.6 years, SD = 0.30) and a sample of Jordanian children residing in Amman (N
= 112; M age = 5.7 years, SD = 0.40). The Israeli-Jewish and the Jordanian samples
were middle income. The Israeli-Palestinian sample was middle to low income. The
Palestinian sample was low income. Clearly, the samples varied on more than income
level, given the stress and exposure to violence experienced by children in the West
Bank and Ramallah. For the scope of this article, however, our general goal, as one of
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the first studies of multiple Arab communities in the Middle East, was to examine chil-
dren’s stereotypes about others and to test the degree to which these stereotypes
formed the basis for judgments about peer inclusion and exclusion.

Procedure

Trained research assistants matched to each child’s ethnicity individually interviewed
each child in his or her own language. They used the instrument accompanied by scale
and picture cards. There were separate versions of the interview for male and female
children, and the names used in the vignettes were matched to the gender and cultural
group of the participant. The interviewer first administered a warm-up task that con-
sisted of showing children a picture of an ice cream cone and asking them to point to
the place on a 4-point smiling/frowning face scale card that represented how much
they like ice cream. This was done to familiarize the children with the interviewer as
well as the scale card that would be used throughout the interview. Following the
warm-up task, first, a stereotype knowledge assessment was administered in which
children were asked to identify and describe child members of the outgroup (Arabs or
Jews). Next children were asked to evaluate the three peer exclusion vignettes.

Design and Measures

Extensive pilot work was conducted to ensure the validity of the vignettes. In addi-
tion, because this project was conducted in conjunction with Sesame Street Work-
shop, the vignettes mirrored many of the issues and themes represented in the Ses-
ame Street stories, which were also pilot-tested for ecological validity. Moreover,
research in moral development has shown that children’s evaluations of stories re-
flecting familiar peer encounters are revealing of their social understanding and
are highly correlated with their judgments in actual situations (Turiel, 2008).

Research assistants recorded children’s verbatim responses, which were subse-
quently translated into English. To ensure the veridicality of the translations, a
subset of responses was back-translated (English into Arabic or Hebrew) and com-
pared to the original responses. Information from pilot-testing was used to develop
the coding and analysis plan as described in “Coding and Coding Categories.”
This project was part of a larger pretest/posttest study commissioned by Sesame
Street Workshop. Only the pretest data are presented in this article.

Interview Instrument

The interview instrument was composed of two sections: (a) Knowledge About
the Outgroup, which assessed the children’s judgments about the outgroup, which
could include the use of stereotypes; and (b) Evaluations of Exclusion, which as-
sessed the children’s evaluations about the intergroup conflict vignettes. The first
section asked children questions about their views of the “other” (e.g., Israeli-Jew-
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ish children were asked about Arabs, and Arab children were asked about Jews).
The second section presented vignettes involving dilemmas of conflict resolution
and stereotyping (described in more detail in “Children’s Exclusion Evaluations”).
Vignettes used in the instrument were chosen based on ecological relevance; each
detailed hypothetical situations that children of this region could relate to. They
matched the context of the TV show that was constructed by local producers in the
Middle East as well as the age group targeted for the TV show. The instrument was
originally developed in English, translated into both Hebrew and Arabic, and then
back-translated into English to ensure consistency across translations. Prior to ad-
ministration, the instrument was extensively pilot-tested to verify that children in
the different settings understood the interview questions.

Children’s Knowledge About the Outgroup

Children were presented with a picture of a child who matched their gender and
asked whether they were familiar with the child (“Do you know what [Arab/Jew]
is?”). Israeli-Jewish children were told that the child in the picture was Arab,
whereas Israeli-Palestinian, Jordanian, and Palestinian children were told that the
child in the picture was Jewish. Drawings of the child presented as either Arab or
Jewish on the picture cards were nondescriptive and void of cultural indicators. If
the participant responded in the affirmative, that he or she knew of an Arab or Jew-
ish child, they were asked, “What is an Arab/Jew?” Children’s answers were re-
corded and subsequently translated into English and coded.

Children’s Exclusion Evaluations

This section of the instrument assessed children’s exclusion reasoning. Children
were asked to evaluate three vignettes that depicted situations of peer conflict with re-
gard to exclusion. For each vignette, children were first asked to make a judgment
(e.g., “Should the group include or not include the child?”) and a rating (e.g., “How
good or bad is it to exclude the child”). They were then asked to explain their judg-
ment, referred to as justification (e.g., “Why is it OK or not OK to exclude?”), a meth-
odology adapted from standard protocols used in the social and moral development lit-
erature (see Killen, McGlothlin, & Lee-Kim, 2002; Smetana, 1995, 2005; Turiel,
1983, 2005). An interviewer presented each vignette to the child being interviewed us-
ing both a series of cartoon drawings and verbal descriptions of the initial action.

The vignettes used in this instrument involved everyday scenarios with peers;
however, these vignettes focused on issues of exclusion (based on cultural mem-
bership), inclusion (regarding societal conventions and language barriers), and
stereotypes. There were three vignettes in total. The first vignette, titled “Different
Country,” involved a group of good friends who had to decide whether they should
play with a child from a different country. The vignette referred to as “Cultural
Custom” dealt with a group of friends who planned a party to which everyone had
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to wear the same party hat. The group had to decide whether to let another child
come to the party who came from another country where they wore a different type
of party hat. Last, the “Different Language” vignette featured a group of children
who all spoke the same language. While running to the ice cream truck to get ice
cream, a child who spoke a different language had fallen. The children had to de-
cide whether they should first stop and help the child and then get their ice cream,
or whether they should first get their ice cream and then help the child (see Appen-
dix A for the full text of the vignettes).

Coding and Coding Categories

Children’s stereotype knowledge responses (“What is a Jew/Arab?” “What are
Jews/Arabs like?”) were coded using an established set of coding categories di-
vided according to negative, positive, and neutral attributes (examples below)
used in a prior study (Cole et al., 2003). For the peer intergroup exclusion vi-
gnettes, children’s judgment responses of “should exclude” received a 0 and re-
sponses of “should not exclude” received a 1 (see Smetana, 1995, for details about
coding). Justification responses were coded according to a range of conceptually
based categories that were developed using a standard protocol that encompassed
moral (i.e., fairness, inclusion, prosocial), social-conventional (i.e., cultural ste-
reotypes, group functioning), and personal (i.e., personal choice, selfish motives)
justifications (see Appendix B for a description of justification coding categories).
These systems were developed based on a sampling of the children’s open-ended
justification responses across all cultural groups and were derived from the so-
cial-cognitive domain model and previous research using related categories (see
Killen, Lee-Kim, McGlothlin, & Stangor, 2002; Smetana & Asquith, 1994; Turiel,
1983, 1998).

Reliability

Reliability coding was calculated on the justification data for both stereotype
knowledge and exclusion evaluation assessments on 15% of the interviews. Using
Cohen’s kappa, interrater agreement in scoring overall responses was .93, and per-
cent agreement between coders was 92% for both sets of justification data.

RESULTS

Plan of Analysis

Children’s responses to the knowledge of the outgroup assessment were scored as
proportions of negative, positive, and neutral categories. Analyses were conducted
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on proportions to control for the number of potential codable responses per child
given that for each question a child could provide responses from multiple catego-
ries. Children’s exclusion judgments were scored as proportions of inclusive re-
sponses, whereas their exclusion ratings were mean responses from the 4-point
Likert scale of how good or bad it is to exclude the target child (1 = very bad, 4 =
very good). Children’s exclusion reasoning responses were proportions of cultural
stereotypes, selfish motives, fairness, group functioning, personal choice, pro-
social mandates, friendship, and inclusion categories and were treated as a re-
peated measures within-subjects variable (see Appendix B for a description of the
coding categories). For these assessments, we conducted repeated measures analy-
ses of variance (ANOVAs) with follow-up post hoc Bonferroni comparisons for
cultural group, paired t tests for within-subjects effects, and follow-up univariate
ANOVAs to test between-subjects effects. Researchers using a social-cognitive
domain approach to analyzing categorical judgment and justification data have
successfully used similar data analysis procedures in their studies (see Killen,
Lee-Kim et al., 2002; Nucci, Killen, & Smetana, 1996; Smetana, 1986; Tisak,
1995; Turiel, 1998). For all ANOVAs conducted, in cases in which the assumption
of sphericity was not met, corrections were made using the Huynh-Feldt method.

Children’s Stereotypes

Knowledge About the Outgroup

Children were asked whether they had knowledge of the outgroup (Arab, Jew).
Means analysis revealed that, overall, a majority of children (M = .74, SD = .44) re-
sponded positively (“yes”) that they had knowledge of an Arab or a Jew. In response to
the follow-up question, “What is an Arab/Jew?” 84.33% of children provided re-
sponses falling under only one coding category (negative, neutral, or positive). The re-
maining 15.66% of children either provided answers from multiple coding categories
or had previously indicated that they did not have knowledge of an Arab or a Jew.

In order to assess children’s stereotype knowledge responses, a 2 (gender of
participant) × 4 (cultural group: Israeli-Jewish, Israeli-Palestinian, Jordanian, Pal-
estinian) × 3 (attribute: negative, neutral, positive) ANOVA with repeated mea-
sures on the last factor was conducted on participant responses to “What is an
Arab/Jew?” Results for this question revealed interaction effects for Attribute ×
Cultural Group, F(6, 850) = 33.79, p < .001, ηp2 = .19; and Attribute × Gender,
F(2, 850) = 16.53, p < .001, ηp2 = .04. Although overall children’s negative, neu-
tral, and positive responses did not differ, closer examination of Attribute × Cul-
tural Group revealed differences between Israeli-Jewish, Israeli-Palestinian, Jor-
danian, and Palestinian children supporting our hypotheses.

As shown in Figure 1, Israeli-Jewish children were more likely to provide neu-
tral attributes than either negative (p < .001) or positive (p < .04) attributes in their
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responses: M (SD) = .53 (.50), .13 (.34), .34 (.48), respectively. Examples of neu-
tral attributes given by children include “People work for them,” “They drive cars
and have money,” and “Arabic is a language.” Israeli-Palestinian children were
more likely to provide positive descriptions of the outgroup than negative or neu-
tral (ps < .001) attributes: .58 (.50), .08 (.26), .30 (.46), respectively. Both Palestin-
ian and Jordanian children were more likely to provide negative attributes than
neutral or positive attributes (ps < .001): Palestinian: .48 (.50), .06 (.24), .04 (.20),
respectively; Jordanian: .48 (.50), .26 (.44), .07 (.26), respectively. Examples of
positive attributes include “I know about good Arabs” and “Arabs are like Jews.”
Some examples of negative responses given include “Shoots soldiers,” “They are
Black and not good,” and “Someone bad.” Closer examination of gender differ-
ences revealed that boys were less likely to provide neutral responses compared to
negative (p < .003) or positive (p < .001) responses: .17 (.38), .33 (.47), .31 (.46),
respectively. The reverse pattern was observed in girls, as neutral attributes were
given more often than positive (p < .001) or negative (p < .002) attributes: .41
(.49), .23 (.42), .24 (.43), respectively.

In addition, between-subjects effects for cultural group were found for re-
sponses to the stereotype knowledge question, F(3, 425) = 32.46, p < .001, ηp2 =
.19. Follow-up analyses revealed that in response to “What is an Arab/Jew?,”
Palestinian and Jordanian children were more likely to provide negative attrib-
utes than Israeli-Jewish or Israeli-Palestinian children (ps < .001): M (SD) = .48
(.50), .48 (.50), .13 (.34), .08 (.26), respectively. Neutral responses were pro-
vided significantly more often by Israeli-Jewish children (M = .53, SD = .50) and
significantly less often by Palestinian children (M = .60, SD = .24) than Is-
raeli-Palestinian (M = .30, SD = .46) and Jordanian (M = .26, SD = .44) children
(p < .001).

SOCIAL UNDERSTANDING IN THE MIDDLE EAST 897

FIGURE 1 Proportions of negative, neutral, and positive attributes given in response to the
question “What is an Arab/Jew?” by culture. N = 433. Proportions cannot exceed 1.00.
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Children’s Moral Reasoning About Peer Exclusion

Overview

Analyses were conducted on children’s responses to the three exclusion vignettes:
exclusion based on different country, cultural custom, and different language. Analy-
ses were conducted for children’s (a) exclusion judgment, (b) exclusion rating, and (c)
exclusion reasoning. For exclusion judgment and exclusion rating assessments, 2
(gender of participant) × 4 (cultural group) ANOVAs were conducted. For exclusion
reasoning analyses, 2 (gender of participant) × 4 (cultural group) × 5 (justification cat-
egory, Different Country vignette); × 4 (justification category, Cultural Custom
vignette); or 3 (justification category, Different Language vignette) ANOVAs, re-
peated measures on the last variable, were conducted on justification categories
meeting a frequency criteria greater to or equal to .10 for each vignette. The exclu-
sion vignette results are presented in order of increasing complexity of the scenario.

Different Country

Analyses were conducted on children’s evaluations of a vignette in which a
group of children could exclude a child from a different country. Results for chil-
dren’s exclusion judgment revealed a main effect for cultural group, F(3, 403) =
47.97, p < .001, ηp2 = .26. When asked to decide whether the group should or
should not exclude the new child from a different country, Israeli-Jewish children
(M = .94, SD = .24) were more likely to reject exclusion than Palestinian (M = .33,
SD = .47; p < .001) or Jordanian (M = .79, SD = .41; p < .01) children (see Fig-
ure 2). In contrast, Palestinian children were more likely than the other cultural
groups to judge exclusion as all right: Israeli-Palestinian (M = .87, SD = .34; ps <
.001). Similar to the judgment results, results of children’s exclusion ratings

898 BRENICK ET AL.

FIGURE 2 Proportion of positive judgments about inclusion by culture. N = 433. For exclu-
sion vignettes: Should the group include or not include the child? Rating: 0 = do not include, 1 =
include. Proportions cannot exceed 1.00.

D
ow

nl
oa

de
d 

by
 [

U
ni

ve
rs

ity
 o

f 
C

on
ne

ct
ic

ut
] 

at
 0

7:
49

 1
0 

N
ov

em
be

r 
20

15
 



showed a main effect for cultural group, F(3, 420) = 42.81, p < .001, ηp2 = .23. As
shown in Figure 3 , Palestinian children were more likely to support a group’s de-
cision not to play with a child from a different country than Israeli-Jewish, Is-
raeli-Palestinian, or Jordanian children: M (SD) = 2.61 (1.07), 1.52 (0.79), 1.43
(0.80), 1.51 (0.75), respectively (ps < .001).

Exclusion reasoning. Examination of children’s justifications for why the
group should or should not exclude the child from a different country revealed a
main effect for justification, F(34.64, 1972.91) = 38.48, p < .001, ηp2 = .08; and an
interaction effect for Justification × Cultural Group, F(13.93, 1972.91) = 14.45, p
< .001, ηp2 = .09. Included in the analyses were five justifications: stereotype, fair-
ness, prosocial, friendship, and inclusion (see Appendix B for a description of the
categories). As expected, children’s reasoning involved multiple considerations.
Overall, children were more likely to refer to inclusion (M = .25, SD = .44), friend-
ship (M = .21, SD = .41), and stereotype (M = .19, SD = .40) justifications than fair-
ness (M = .08, SD = .28) or prosocial (M = .10, SD = .30) justifications (ps < .001)
when asked to provide a reason for their judgment to exclude or not exclude. In fol-
low-up analyses, a similar pattern of results was found to vary by cultural group.

As shown in Table 1, Israeli-Jewish, Israeli-Palestinian, and Jordanian children
made more references to inclusion and friendship justifications than other types of
reasoning. Whereas Israeli-Jewish children were more likely to appeal to inclusion
and friendship than maintenance of stereotypes (ps < .001) or fairness (ps < .02), Is-
raeli-Palestinian children used more inclusion and friendship reasoning than stereo-
type (ps < .05, .01), prosocial (ps < .02, .001), or fairness (ps < .03, .001) reasoning
when asked to evaluate whether the group should exclude the child from a different
country. Jordanian children were also more likely to appeal to inclusion than stereo-

SOCIAL UNDERSTANDING IN THE MIDDLE EAST 899

FIGURE 3 Mean ratings of “All right to exclude” by culture. N = 433. For exclusion
vignettes: Is it all right to exclude? Rating: 1 = not good, 4 = yes, good.
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type, fairness, and prosocial (ps < .001) or friendship (p < .01) reasons. They also
made more references to promoting friendship than prosocial (p < .03) or stereotype
and fairness concerns (ps < .01). In contrast, Palestinian children were more likely to
use stereotypes than all other types of reasoning (ps < .001) to justify their evaluation
of excluding the child from another country (see Table 1 for all means). For exam-
ple, when asked why the group should let the boy from a different country play with
them, one Israeli-Palestinian child appealed to inclusion by responding, “Because
we should be friendly to everybody and not refuse playing with them. It doesn’t mat-
ter where he is from,” whereas an Israeli-Jewish child referred to friendship as a rea-
son for inclusion by saying, “Because it doesn’t matter if he is an Arab, you can get
to know him and then become his friend.” In support of exclusion, some children
used cultural stereotypes in their responses: “If he was a Jewish boy, they shouldn’t
let them play, but if he was from their country, they should let him play” (Palestinian
child) and “Because it is their swing and it’s not his house or his country” (Jordanian
child). As can be seen from these examples, different types of concerns were re-
flected in the reasoning used to evaluate this type of exclusion.

Cultural Custom

Children were asked to evaluate a vignette in which a group planning a party
could exclude a child from a different country in which different hats were worn to
the party. Analysis of children’s judgments revealed main effects for cultural group,
F(3, 403) = 20.20, p < .001, ηp2 = .13; and gender, F(1, 403) = 47.97, p < .04, ηp2 =
.01. In response to whether the group with one type of party hat should or should not
let the child with the different party hat join them, Israeli-Jewish children (M = .97,
SD = .17) and Israeli-Palestinian children (M = .87, SD = .34) were more likely to re-
ject exclusion than Jordanian (M = .66, SD = .48) or Palestinian (M = .56, SD = .50)
children (ps < .001; see Figure 2). Analysis of gender differences revealed that boys
(M = .82, SD = .39) were slightly less likely than girls (M = .74, SD = .44) to support
exclusion (p < .04). When the children were asked to rate the degree to which it
would be wrong to exclude the child with the different party hat, their exclusion rat-
ings revealed a main effect for cultural group, F(3, 420) = 8.34, p < .001, ηp2 = .06.
As shown in Figure 3, although most children viewed exclusion as being wrong,
Palestinian children were more likely than Israeli-Jewish (p < .01), Israeli-Pales-
tinian (p < .001), or Jordanian (p < .02) children to rate exclusion in a positive di-
rection: M (SD) = 2.05 (0.98), 1.61 (0.81), 1.43 (0.81), 1.70 (0.94), respectively.

Exclusion reasoning. Examination of children’s reasoning about whether a
group should or should not exclude the child with the different party hat confirmed
expectations that children’s responses would reflect multiple considerations with
regard to the group and the individual. Results revealed a main effect for justifica-
tion, F(3.45, 1465.24) = 89.41, p < .001, ηp2 = .17; and an interaction effect for Jus-
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tification × Cultural Group, F(10.34, 1465.24) = 5.41, p < .001, ηp2 = .04. Included
in the analyses were four justification categories: group functioning, prosocial,
friendship, and inclusion. Overall, children were more likely to appeal to inclusion
(M = .41, SD = .49) than other types of reasoning: group functioning (M = .23, SD
= .42), prosocial (M = .11, SD = .31), or friendship (M = .08, SD = .28; ps < .001).
In addition, group functioning (M = .23, SD = .42) was used significantly more of-
ten than prosocial (M = .11, SD = .31) or friendship (M = .08, SD = .28) reasons
when evaluating whether the group should let the child with the different hat join
their party. Similar results were found for cultural group differences in reasoning.
Whereas Israeli-Jewish and Israeli-Palestinian children were more likely to make
references to inclusion than to other types of reasoning (ps < .001) when evaluat-
ing exclusion, Palestinian and Jordanian children used both inclusion and group
functioning reasons significantly more often than prosocial (ps < .001) and friend-
ship (ps < .001) reasoning (see Table 1 for all means). For example, some chil-
dren’s responses reflected inclusion reasoning: “Even if her hat is striped, they
should let her share in the party” (Jordanian child) and “They have to include him
because it doesn’t matter what color are the hats” (Israeli-Jewish child). Others ex-
pressed concern for group functioning: “Because she has a striped hat and you
have to have a dotted hat to join the party” (Israeli-Palestinian child) and “The
party is for those who have the dotted hats not like his hat” (Jordanian child). These
examples show the variability in reasoning within cultural groups. In particular,
for Palestinian and Jordanian children, although their exclusion judgments were
less supportive of inclusion than those of Israeli-Jewish or Israeli-Palestinian chil-
dren, some children appealed to inclusion, whereas others expressed concern for
preserving group functioning.

Different Language

Children were asked to evaluate a vignette in which a group of children could
stop to assist an injured child who spoke a different language prior to or subsequent
to getting ice cream. Analysis of children’s judgments revealed a main effect for
cultural group, F(3, 403) = 10.51, p < .001, ηp2 = .07. As shown in Figure 2, al-
though the majority of children’s responses were positive, Palestinian children
were less likely to respond that the group should assist the child prior to getting ice
cream than Jordanian, Israeli-Jewish, or Israeli-Palestinian children (ps < .001): M
(SD) = .76 (.43), .86 (.34), .95 (.22), .98 (.26), respectively. When the children
were asked to rate the degree to which it would be wrong to assist the child after the
group got their ice cream, their exclusion ratings revealed a main effect for cultural
group, F(3, 420) = 16.45, p < .001, ηp2 = .11. As shown in Figure 3, similar to the
judgment results, although most children viewed waiting to help the injured child
as wrong, Palestinian children (M = 1.93, SD = 0.98), were more likely than the
other cultural groups to rate the group’s delay in assisting the child in a positive di-
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rection (ps < .001): Israeli-Jewish (M = 1.37, SD = 0.54), Israeli-Palestinian (M =
1.33, SD = 0.73), Jordanian (M = 1.32, SD = 0.61).

Exclusion reasoning. Analysis of children’s reasoning about whether the
group should immediately assist or delay in helping the injured child revealed a
main effect for justification, F(2.7, 1147.68) = 309.67, p < .001, ηp2 = .42; and a
Justification × Cultural Group interaction, F(8.10, 1147.68) = 4.92, p < .001, ηp2 =
.03. Included in analyses were three justification categories: stereotype, fairness,
and prosocial. Overall, children appealed to fairness (M = .66, SD = .48) more sig-
nificantly than stereotype (M = .06, SD = .23) or prosocial (M = .10, SD = .30) rea-
soning (ps < .001). Closer examination of cultural group differences revealed that
all groups did not differ in their use of fairness reasoning. Palestinian, Jordanian,
Israeli-Jewish, and Israeli-Palestinian children were all more likely to view the
group’s actions toward the injured child from a moral viewpoint (fairness) than
from a perspective involving stereotype or prosocial concerns (ps < .001; see Ta-
ble 1 for means). For example, some children said, “Because she is much more im-
portant than the ice cream and they should help her, whenever they hear her call for
help” (Israeli-Palestinian child), “Because a human being is more important than
ice cream and ice cream you can buy anywhere” (Israeli-Jewish child), “He
shouldn’t be left alone when he’s wounded. They should help him and afterward,
they can run together to get ice cream” (Palestinian child), and “They should help
him even if he doesn’t speak Arabic and say sorry to him” (Jordanian child). A few
other differences were found. Whereas Israeli-Jewish children did not make any
references to stereotypes compared to other types of justifications (ps < .001), Pal-
estinian children used stereotype reasoning more significantly than prosocial rea-
soning (p < .001) when evaluating whether the group should immediately help the
injured child who spoke a different language (see Table 1 for all means).

DISCUSSION

The novel contributions of this study are determining how children living in the
Middle East, an area of conflict and strife, evaluate peer group exclusion based on
country, custom, and language. We documented stereotypic beliefs, intergroup at-
titudes, and moral exclusion evaluations about members of an outgroup (in this
study, an Arab or a Jew) with four samples of children living in the Middle East
who differed in terms of their cultural background. Given the importance of peer
relationships in childhood (Bukowski & Sippola, 2001; Denham et al., 2002; Ru-
bin et al., 2006), understanding when children apply stereotypes to peer exchanges
provides important information about healthy social development.

This study is unique in its focus on four groups of children, Palestinian, Jorda-
nian, Israeli-Palestinian, and Israeli-Jewish, living in a geographical region that
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has a history of cultural and religious tension, violence, and extreme intergroup
conflict. Investigating this unique sample enabled us to report heterogeneity
within Arab cultures regarding young children’s stereotypes, moral judgments,
and evaluations of exclusion. Our findings reveal the negative consequences of
living with intergroup tension and the positive aspects of pervasive moral perspec-
tives documented in young children’s judgments about peer relationships. Further-
more, our results provide new information about young children’s moral judg-
ments in the context of intergroup social exchanges.

Knowledge About the Outgroup

Although our findings for children’s knowledge about the outgroup confirm previ-
ous research (Bar-Tal, 1996; Bar-Tal & Teichman, 2005; Brenick et al., 2007;
Cole et al., 2003) that has demonstrated that Jewish and Arab children hold nega-
tive stereotypes about the other, overall the children in the current study provided a
mix of positive, negative, and neutral attributes. Israeli-Palestinian children were
more likely to use positive attributes than negative attributes, whereas Israeli-Jew-
ish children used primarily neutral attributes and Palestinian and Jordanian chil-
dren used mostly negative attributes. Contrary to expectations based on the stereo-
type literature, but in line with expectations drawn from the literature conducted
within the framework of the moral reasoning and social domain theory, Palestinian
and Jordanian children gave positive and neutral responses (in addition to negative
ones) to probes about the other. Given the historical and current tensions in the re-
gion, one might predict that young children would rely on only negative stereo-
types to describe a Jewish person. Yet there was a mixture of attributes associated
with someone from the Jewish culture. Moreover, boys were somewhat more
likely to give negative responses than were girls. These findings provide a more
complex picture of children’s stereotypes than has been previously documented.
Although some children clearly associated negative traits with members of the
outgroup, more children than we expected, given prior research findings, associ-
ated positive or neutral traits with pictures of the other.

Moreover, our approach differed from the standard prejudice measures used
with children that ask children to assign a trait to an individual based on a picture
card depicting an ingroup and outgroup member, and typically as a function of
race or ethnicity (Aboud & Levy, 2000). For example, this would entail asking
children “Who is dirty, an Arab or a Jew or both?” We did not suggest traits to chil-
dren; instead, we asked children for their spontaneous knowledge and associations
about the other. Children did not hesitate to tell us negative traits, indicating that
social desirability pressures were not an issue in this project. At the same time, our
assessment revealed positive and neutral traits as well, providing a full picture of
children’s spontaneous associations with members of the outgroup.
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It should be noted that methodological differences between our measure and
that used by researchers in the field (Bar-Tal & Teichman, 2005) could contribute
to our findings. Bar-Tal and Teichman showed children a picture card of an adult
member of the outgroup. Our exclusion vignettes involved children rather than
adults, and thus we used child picture cards in the stereotype assessment to com-
pare stereotypes about others with moral judgments and moral reasoning about
others in peer conflict scenarios. In essence, we controlled for the adult/child status
of the target by depicting children in all of our stimuli. What we found was that
children’s attributions of negative stereotypes to pictures of children were slightly
less than to pictures of an adult, which is to be expected given that adult members
of the outgroup typify the stereotype.

Evaluations of Peer Exclusion

The main theoretical findings of this study pertain to children’s evaluations of peer
exclusion. Children evaluated three peer exclusion situations: exclusion based on
country, cultural custom, and language. Children did not directly apply their nega-
tive stereotypes to decisions about peer inclusion and exclusion across all of the
contexts.

In fact, there was extensive variability in how children responded to exclusion
based on cultural membership. All groups of children viewed it as wrong to ex-
clude in the different language vignette. Children gave priority to helping an in-
jured child who spoke a different language. Furthermore, most children used em-
pathy as a form of moral reasoning to support assisting others regardless of a
cultural difference based on language. Although it may be that the inclusion of a
child who was physically hurt, something unique to this vignette, drove more em-
pathic and inclusive responses (see Eisenberg & Fabes, 1991), this may generalize
to children’s real-life understanding of the violence experienced by children of the
outgroup. In addition, only a minority of Palestinian children used stereotypes to
justify the exclusion of someone who speaks a different language. This is a novel
finding and indicates that the presence of negative stereotypes does not automati-
cally translate into excluding peers on the basis of these negative associations.

There was greater variability among the groups of children regarding evalua-
tions of exclusion based on different country and cultural customs. The results for
exclusion based on cultural customs revealed that the majority of all children
viewed this form of exclusion as wrong, again supporting social domain theory
that some issues of fairness transcend cultural stereotypes (Killen et al., 2006).
There was cultural variability, however, with Israeli-Jewish, Israeli-Palestinian,
and Jordanian children viewing it as more wrong than Palestinian children. All
children explained their decision using inclusive justifications about letting some-
one in the group who dresses differently. At the same time, Palestinian children
were more likely to reason about this issue in terms of group functioning, that is,
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that the group will not work well if someone dresses differently. These findings in-
dicate that conventional norms about dress may be more salient for Palestinian
children than for children in the other groups. Conventions about dress reflect reli-
gious and cultural customs that are embedded in cultures and that acquire deeply
important symbolic dimensions (Turiel, 2002). Further research should be de-
signed to examine how Palestinian children understand cultural customs about
dress and conformity and what makes them important and salient for them.

For the different country scenario, the majority of Palestinian children viewed
exclusion as legitimate based on stereotypes about someone from a different coun-
try. Conversely, only about one quarter of the Palestinian children judged this type
of decision as wrong, giving prosocial and fairness reasons for why children
should not exclude someone solely because they are from somewhere else. Thus,
these findings indicate that the political situation of nationality for Palestinian chil-
dren may be related to their evaluation of peer inclusion and exclusion. Rather than
being viewed as a result of Arab-Jewish tension, however, this finding has to be in-
terpreted in light of the Palestinian children’s unique life situation, with its stress
and poverty, given that Jordanian and Israeli-Palestinian children rejected exclu-
sion based on country membership.

Furthermore, these findings challenge existing theories about the pervasiveness
of stereotyping. Although all children reported negative stereotypes regarding im-
ages of children from other cultures (Jewish or Arab), these stereotypes did not au-
tomatically carry over into decisions about who to include and who to exclude in
peer situations. Thus, there is a need to more closely examine the relation between
simply holding a negative association or stereotype about an outgroup and how
children reason about the outgroup within the context of their daily lives. As has
been shown in this study, other forms of reasoning are also brought to bear on in-
tergroup interactions, reasoning that can be given priority over an individual’s ste-
reotypic beliefs.

These findings contribute to an understanding of the contextual parameters that
evoke stereotypes in judgments about inclusion and exclusion in children’s lives.
The children in this project came from a range of backgrounds that varied in terms
of religion, socioeconomic status, education, mobility, and exposure to violence.
Although none of the children lived in communities with daily exposure to vio-
lence, all of the children lived in a region marked by intergroup tension, danger,
and an infusion of negative stereotypes about the other in the media and in the cur-
riculum (Bar-Tal & Teichman, 2005). Nonetheless, the findings demonstrate that
there is heterogeneity within these groups—and particularly within the three Arab
cultures included in this study—regarding young children’s orientations toward
inclusion and exclusion. The Palestinian children lived in conditions that were
more stressful than those experienced by the other three groups in terms of low so-
cioeconomic conditions, reports of violence, and lack of mobility. Despite these
conditions, and their utilization of more negative stereotypes, the Palestinian chil-
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dren demonstrated a striking moral awareness about the importance of inclusion in
peer group contexts. These findings confirm social-cognitive domain theory about
the universality of young children’s social judgments and provide further evidence
that peer exchanges may provide a special context for promoting positive social
development (Piaget, 1932).

Future studies should examine contextual and age-related changes in Israeli and
Arab children’s evaluations of exclusion. Research with Korean adolescents living
in the United States regarding friendship rejection, exclusion, and harassment based
on nationality (Korean or U.S. American) has shown that, overall, nationality is
viewed as the least legitimate reason to exclude in friendship or victimization con-
texts, but it is viewed as more all right in a group exclusion context (Killen, Park,
Lee-Kim, & Shin, 2005; Park & Killen, 2006). Thus, with 10- and 13-year-old chil-
dren, there was variability when participants legitimated excluding someone for rea-
sons based on nationality. In addition, in a study with displaced and non-displaced
Colombian children ages 6, 9, and 12, Ardila-Rey, Killen, and Brenick (2009) found
that these older children who were exposed to violence were more likely to accept
inflicting harm, denying resources, and retaliating for retribution in peer conflict
scenarios. Thus, it is essential to determine how age and increased exposure to vio-
lence will affect the judgments of children living in the Middle East.

Moreover, future studies should examine how these children differentially
evaluate intergroup exclusion when it is based on factors related to the ongoing
conflict in comparison to when it is based on other nonrelated characteristics, such
as gender, personality, or physical size. This will provide a more comprehensive
assessment of the extent to which the conflict impacts children’s reasoning and ac-
ceptance and use of stereotypic beliefs.

As mentioned, the findings of this study have additional implications for efforts
to promote positive intergroup encounters with Israeli-Jewish and Arab children.
Research on discourse and discussions among Palestinian and Israeli-Jewish ado-
lescents indicates that these programs, which involve many complicated issues re-
volving around power relations and discourse, produce significant results (Bargal,
1990; Maoz, 2000). The social psychological literature with adults shows that the
time for intervention is in childhood and adolescence, before stereotypes are
deeply entrenched and difficult to change. Providing significant opportunities for
intergroup friendships, counter-stereotypic messages and themes, as well as op-
portunities for learning about people from different cultures are important first
steps toward reducing prejudice and stereotypes about the outgroup. Peer interac-
tion formats that combine intergroup themes would be particularly effective. Inter-
group themes include interacting with others from different cultural and ethnic
backgrounds and promoting notions of common identity (Gaertner & Dovidio,
2000), common group, shared experiences, and personalized interactions (Dixon,
Durrheim, & Tredoux, 2005; Pettigrew & Tropp, 2005; Tropp & Prenovost, 2008).
Young children begin with prosocial attitudes about peer relationships, and thus
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intervention with young children may be the most effective way to reduce negative
stereotypes and facilitate positive intergroup attitudes and relationships.

Future studies could also follow Cole et al. (2003) and Brenick et al. (2007) by
assessing these variables in relation to interventions designed to diminish stereo-
typic beliefs and promote moral orientations in early childhood and throughout de-
velopment. Cole et al. and Brenick et al. demonstrated the potential for Sesame
Street media programming to provide young children with positive views of inter-
group relations, even between children from groups in conflict, thus weakening in-
tergroup stereotypes while strengthening prosocial intergroup attitudes. To extend
these studies, researchers should focus on additional media interventions as well as
school curricula, such as that used by Hand in Hand schools, and social program-
ming, such as Seeds of Peace, in an effort to provide a multipronged approach. Ap-
plying the present findings can strengthen these current programs, yielding more
significant and lasting results among the youth participants and their communities
in which daily intergroup contact may be scarce.
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APPENDIX A
Text of the Vignettes

Different Country
There is a group of four (boys, girls) who are good friends. A new (boy, girl)
named (fill in appropriate name) is from a different place. Some kids say that
they should not play with (him, her) because (he, she) is from another place. But
other children say that they should play with (him, her).

Cultural Custom
There is a group of four (girls, boys) who are good friends. They are planning a
party. Where they live everyone wears a striped hat to the party. A new (boy, girl)
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named (fill in appropriate name) comes from (fill in appropriate country),
which is far away where kids wear hats with dots to a party. Some kids say that
they should not let (him, her) come in and join the party because (he or she) has a
dotted hat, and other kids say it is okay for (him, her) to wear a dotted hat to the
party.

Different Language
A group of (boys, girls), who are friends, speak (language) and they are playing at
the park. A new (boy, girl), (fill in appropriate name), is at the park, and (he,
she) speaks (Arabic, Hebrew). The (boys, girls) who speak (language) hear the
ice cream vendor come to the park and they run towards the ice cream vendor so
that they will not miss the ice cream vendor before he leaves. The new (boy, girl),
(fill in appropriate name), falls down and scrapes (his, her) knee.
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APPENDIX B
Coding Categories for Justifications

Coding Category Description Example

Moral
Fairness Appeals to moral principles, including

fairness and equality
“It’s not fair,” “She

should take turns”
Inclusion Appeals to the inclusion of others

based on equal access and the need
for reducing negative stereotypes

“Let him [Jewish boy]
play so that they
will know him”

Prosocial Appeals to politeness and prosocial
motives

“It’s not nice”

Social-conventional
Cultural stereotypes Appeals to Jewish or Arab cultural

membership as a basis for evaluating
another child’s actions

“Because he is Arab,”
“Because he’s from
a different place”

Group functioning Appeals to the need to make the group
function well

“Because she has a
striped hat and you
have to have a
dotted hat to join the
party”

Personal
Personal choice Appeals to individual prerogatives,

including ownership
“It’s okay if she

doesn’t want to”
Selfish motives Appeals to a child’s selfish motives or

personal negative preferences for
why a child would do something

“She wants the kite”
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